Pupil premium strategy statement

Excellence Equity Culture

This statement details Oasis Brislington Academy’s use of pupil premium funding to help
improve the attainment of our disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Oasis Academy
Brislington

Number of pupils in school 1363

Proportion (%) of pupil premium eligible pupils 31.1%

Academic year/years that our current pupil premium 2024-2027

strategy plan covers (3 year plans are recommended)

Date this statement was published

First Published:
September 2024

Review 1: October 2025

Date on which it will be reviewed

September: 2026

Statement authorised by Barnaby Ash

Pupil premium lead Joanne Barr-Yasdi

Governor / Trustee lead Peter Knight

Funding overview

Detail Amount
£433,225

Pupil premium funding allocation this academic year

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)
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Total budget for this academic year

£433,225




Part A: Pupil premium strategy plan

Statement of intent

‘Securing provision that privileges disadvantaged children requires a deliberate balance

of Excellence, Equity and Culture. A system in 3 dimensions. An excellent education made
accessible by the application of equity held within a culture of high expectation closes gaps into
adulthood for under-resourced children. Shifting the identity of schools and organisations to
systemically privilege those that need us most, because it is who they are and what they do.’
(Dr Dan Nicholls, May 2024)

At Oasis Academy Brislington, we want to ensure that all our young people, whatever their
starting points or background, reach the highest standard of which they are capable,
academically and in other fields such as sport, arts and culture. Our students will be fully
equipped for their future lives, having the academic achievement and character development
that enables them to ‘stand first amongst equals’.

Pupil premium is funding to improve education outcomes for disadvantaged pupils in schools in
England. Evidence shows that disadvantaged children generally face additional challenges in
reaching their potential at school and often do not perform as well as other pupils. ‘There is a
stubborn link between socio-economic background and education outcomes.’ (Becky Francis-
CEO EEF 2023) As recommended by the Department for Education, the Oasis Brislington
strategy spans over 3 years to allow time for efficient implementation and review of the action
points.

At Oasis Brislington, not only are we aware of the national or general challenges faced by
disadvantaged students but leaders have taken great care to understand our local contextual
barriers and challenges faced by the disadvantaged students at Oasis Brislington specifically.
This Pupil Premium Strategy, therefore sits alongside our Barriers to Learning document which
outlines these contextual factors, the support offered and the impact of this support. This
document is found at the end of this report and goes hand-in-hand with our Pupil Premium
strategy as it is a vital component to us identifying student needs and our associate actions to
support these for our vulnerable young people.



https://dannicholls1.com/2023/10/01/towards-social-justice/
https://oasisit-my.sharepoint.com/personal/joanne_barr_oasisbrislington_org/Documents/Disadvanatged%202019-20/PP%202025-26/Barriers%20to%20Learning%20OAB%202025-26.docx

Leaders have cross-referenced Pupil Premium student postcodes with the national indices for
deprivation revealing that nearly a half of our Pupil Premium cohort live within the 3 most
deprived areas of the city. Thus, the final actions in this strategy are centred around
overcoming the specific barriers of socio-economic poverty.
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This Strategy outlines how the pupil premium funding will be spent to narrow the achievement
gap between disadvantaged and non-disadvantaged students, ensuring all students reach their
full potential. As recommended by the Education Endowment Fund (EEF Guide to Pupil
Premium, 2023), we have adopted a tiered approach which prioritises classroom teaching and
incorporates targeted academic support and wider academy strategies.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Range of evidence used to diagnose these needs for our pupil premium students
includes attendance data; behaviour and suspension data; academic attainment; student
voice; homework tracking; reading levels; Maths attainment data.

Challenge | Detail of challenge

number

1 Teaching and Learning- Engaging all students every lesson ensuring they are
motivated to complete their best work, especially with extended writing

2 Teaching and Learning- Reading- ensuring all students are supported to meet
age-related expectations for reading

3 Teaching and Learning- Numeracy- Ensuring all students are supported to
meet minimum target grade for Numeracy

4 Targeted Academic Support- Low levels of independent learning completed at
home

5 Targeted Academic Support- Low number of disadvantaged students
achieving a standard pass in the EBacc bucket.




6 Wider Academy- Attendance and Persistent Absenteeism lower for
disadvantaged students compared to non-disadvantaged students.

Wider Academy- Absence through suspensions and mental health

Wider Academy- Low aspirations

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan
(2027) and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Increase active participation in OAB
classrooms so that all learners are actively
engaged, independent learners.

Achieving a minimum P8 of 0 for
disadvantaged pupils August 2027
Achieving a minimum of average
attainment 8 of 4.00 for
disadvantaged pupils

Minimum of 25% of disadvantaged
students will achieve 5+ in both
English and Maths

Improve reading standards, ensuring students
achieve 15+ reading age by year 11 to
access exams.

90% of students will have a reading
age of 15+ by year 11

Achieving a minimum P8 of 0 for
disadvantaged pupils August 2027
Minimum of 25% of disadvantaged
students will achieve 5+ in both
English and Maths.

Achieving a minimum of attainment 8
of 4.0 for disadvantaged pupils
Minimum of 50% of disadvantaged

students will achieve 5+ English by
August 2027

Improve Numeracy standards, ensuring
students achieve age-related expectations by
the end of KS3.

Achieving a minimum P8 of 0 for
disadvantaged pupils August 2027

Minimum of 25% of disadvantaged
students will achieve 5+ in both
English and Maths

Achieving a minimum of attainment 8
of 4.0 for disadvantaged pupils
Minimum of 40% of disadvantaged

students will achieve 5+ Maths by
August 2027

Ensure all students have a curriculum
pathway that is suitable and accessible to
them.

50% of disadvantaged students will
achieve 5 standard passes including
English and Maths




Disadvantaged attendance will be at
or above National Average

Disadvantaged behaviour data for
support room actions and
suspensions will be in line with non-
disadvantaged students

Reduce the attendance gap between
disadvantaged and non-disadvantaged
students.

Achieve a minimum of national
average attendance for all
disadvantaged students

Reduce suspensions for disadvantaged
students and increase support to help them

re-engage with learning.

Achieve a minimum of national
average attendance for all
disadvantaged students

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 200,000

Activity

Evidence that supports this approach Challenge
number(s)
addressed and
link to ADP

First Five strategy to
focus on both
Teaching and Learning
techniques in the
classroom and
targeted classroom
support for
underachieving
disadvantaged
students. There will be
a focus on active
participation in staff
training. There will be
deliberate practice of
the First Five
strategies in Teacher
Effectiveness Training.
There will be a whole
academy approach to

e EEF Guide to Pupil Premium, 2019- ‘Key Challenge: 1
Principal 3: Quality teaching helps every

child. ADP:
To create a culture
o EEF toolkit 2022- Metacognition is least- of consistent high
cost but most impact (7 months progress) | quality, inclusive
compared to other school initiatives for teaching through
Disadvantaged students. empowered and

expert teachers who
support all students
e Reconnect- Doug Lemov et al. (2022) to learn and flourish,
within a relational
approach

e Belonging: The ancient code of

togetherness- Owen Eastwood (2021) To raise attainment

to maximise the
percentage of
students who




how we foster a sense
of ‘belonging’ for all
students. This is
embedded within the
First Five strategy and
follows the principals
of the Oasis Way.

Every teacher is given
a CLIPboard to ensure
strategic seating plans
are reviewed as an
ongoing strategy,
SEND needs are met
and to facilitate Live
Marking data with a
focus on PP students.

Creation of a new
Pupil Premium Lead
role who will work
alongside the Assistant
Principal for Inclusion
to closely track and
monitor the progress of
disadvantaged
students, gather
student voice, engage
with families and co-
ordinate relevant
interventions.

achieve in line with
target grades

To further develop
support for
disadvantaged
leaners so that
gaps with non DL
(SEND/PP/LAC)
peers rapidly begin
to close for
achievement,
attendance and
suspensions

NGRT data used to
identify students for
phonics intervention.
Progress tracked
rigorously using OCL
reporting system.

Academy Reading
Strategy- 3-tiered
Strategy for improving
literacy:

1- To embed
deliberate
teaching of high-
frequency
academic
vocabulary in all
lessons

2- All teachers to
teach writing in
context

3- Reading for
Pleasure

DfE: Understanding Progress in the
2020/21 Academic Year Complete
findings from the Autumn term June 2021
— ‘Pupils from disadvantaged backgrounds
experienced higher levels of loss than
their non-disadvantaged peers (1 month
more learning loss in reading compared to
their non-disadvantaged peers).’

Doug Lemov: Reading Reconsidered
Hochman: The Writing Revolution
Willingham: The Reading Mind

Beck et al.: Bringing Words to Life

Challenge: 2

ADP:

Development of the
Curriculum

To build students’
commitment,
motivation, and
productivity,
enabling students to
succeed in the next
stage of their
learning journey by
adapting the
curriculum to make it
engaging for all
students. Continue
to work towards
parity of
achievement for all
groups of students.

To raise attainment
to maximise the
percentage of




Timetabled
fundamental Skills
sessions 1.5 x 25
minutes per week,
focussed on these
sessions at KS3 and
additional English
lessons at KS4.

Sparx Reader
homework set for all
students in KS3 to
develop reading
comprehension and
decoding. Also used for
Additional English
lessons for identified
students who are
significantly below age
related expectations for
literacy.

Ad(ditional English
Lessons for identified
cohorts of students
who are significantly
under age-related
expectations for
English.

Weekly targeted
interventions for
identified cohort of year
11 students
underperforming in
English.

students who
achieve in line with
targets grades

To further develop
support for
disadvantaged
leaners so that
gaps with non DL
(SEND/PP/LAC)
peers rapidly begin
to close for
achievement,
attendance and
suspensions

Maths Assessment
Point Data used to
identify KS3 and KS4
cohorts for Numeracy
intervention- to be
delivered by Maths
teachers.

Academy Numeracy
Lead- Delivery of
Numeracy programme
to all year groups

Timetabled
fundamental Skills
sessions 1.5 x 25
minutes per week,

EEF Improving Mathematics in KS2 and KS3:
Recommends 8 strands to ensure a multifaceted

approach to improving Numeracy:

1)

2)
3)
4)

5)
6)

Use assessment to build upon pupils’ existing
knowledge and understanding

Use manipulatives and representations
Teach strategies for solving problems

Enable pupils to develop a rich network of
mathematical knowledge

Develop pupils’ independence and motivation

Use tasks and resources to challenge and
support pupils’ mathematics

Challenge: 3

ADP:

To further develop
support for
disadvantaged
leaners so that
gaps with non DL
(SEND/PP/LAC)
peers rapidly begin
to close for
achievement,
attendance and
suspensions




focussed on these
sessions for KS3 and
additional Maths for
KSA4.

Weekly targeted
interventions for
identified cohort of year
11 students
underperforming in
Maths.

To raise attainment
to maximise the
percentage of
students who
achieve in line with
targets grades

High Quality Teacher
Professional
Development: Use of
Instructional Coaching
model through
Steplab. Delivered
through the lens of our
vulnerable cohorts.

Investment in weekly
co-planning meetings
for all subjects which
allows time for
teachers and faculty
leads to focus on
adaptive planning for
vulnerable students.

One World
development
programme to upskill
teachers in delivering
inclusive high-quality
teaching, with a focus
on oracy and authentic
discourse in the year
2025.

Sam Sims, Steve Farndon et al. : Four
reasons instructional coaching is currently
the best-evidenced form of CPD- ‘Where
possible, schools should strongly consider
using instructional coaching for
professional development. Indeed, it
would be hard to justify the use of
alternative approaches in the face of the
existing evidence.’

Challenge: 1

ADP:

To create a culture
of consistent high
quality, inclusive
teaching through
empowered and
expert teachers who
support all students
to learn and flourish,
within a relational
approach

Relaunch of Home
Learning to include
reqular, focused
sessions of practice
and application which
we embed learning in
long-term memory.
Use of shadow papers,
reading platforms and

EEF Teaching and Learning Toolkit
Homework:

Homework has a positive impact on
average (+ 5 months), particularly with
pupils in secondary schools.

2. Some pupils may not have a quiet space

for home learning — it is important for
schools to consider how home learning

Challenge: 4

ADP:

To create a culture
of consistent high
quality, inclusive
teaching through
empowered and
expert teachers who
support all students




knowledge retrieval
practice.

Adapted Home
Learning timetable for
identified SEND+PP
students who require a
greater focus on
literacy and numeracy
development to meet
age-related
expectations.

Homework support
available in the library
each afternoon.

can be supported (e.g. through providing
homework clubs for pupils)

3. Homework that is linked to classroom

work tends to be more effective. In
particular, studies that included feedback
on homework had higher impacts on
learning.

It is important to make the purpose of
homework clear to pupils (e.g. to increase
a specific area of knowledge, or to
develop fluency in a particular area).

to learn and flourish,
within a relational
approach

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 105,800

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

ALT — Control: ALT:
Achieve strategy-
Mentoring and
Monitoring

EEF: Teacher Toolkit- Mentoring

e ‘mentoring aims to build
confidence and relationships, to
develop resilience and
character, or raise aspirations,
rather than to develop specific
academic skills or knowledge.’

e ‘Some studies have found more
positive impacts for pupils from
disadvantaged backgrounds,
and for non-academic outcomes
such as attitudes to school,
attendance and behaviour.’

Challenge: 1,4,6 & 7

ADP:

To further develop
support for
disadvantaged leaners
so that gaps with non DL
(SEND/PP/LAC) peers
rapidly begin to close for
achievement,
attendance and
suspensions

To raise attainment to
maximise the
percentage of students
who achieve in line with
targets grades

Boost and Reach
sessions factored into

e EEF Covid 19 Support Guide for
Schools- ‘There is some

Challenge: 1,2, 3
and 5

10




1265 for all staff
allowing targeted
support for year 11
following intense data
analysis and pupil
progress monitoring

ALT English, Maths and
Science intervention
during Tutor and
Fundamental Skills
(Terms 4-5)

evidence that extending school
time can have a small positive
impact on learning as well as
improving other outcomes, such
as attendance and behaviour.’

EEF Evidence Summaries- ‘The
evidence indicates that, on
average, pupils make two
additional months' progress per
year from extended school time
and in particular through the
targeted use of before and after
school programmes. There is
some evidence that
disadvantaged pupils benefit
more, making closer to three
months’ additional progress.
There are also often wider
benefits for low-income
students, such as increased
attendance at school, improved
behaviour, and better
relationships with peers.’

ADP:

To further develop
support for
disadvantaged leaners
so that gaps with non DL
(SEND/PP/LAC) peers
rapidly begin to close for
achievement,
attendance and
suspensions

To raise attainment to
maximise the
percentage of students
who achieve in line with
targets grades

Identified students in the
NEST to complete
Photography GCSE

Curriculum adaptation
for identified students
who require additional
English and Maths and
Asdan Employability
Skills

Edutopia.org 2018 ‘In addition
to improving engagement,
photography provides autistic
students with a subject that’s
accessible and allows them to
participate actively and
inclusively alongside their
peers...Photography can be an
innovative way to help students
with disabilities, particularly
those on the autism spectrum,
appreciate and highlight their
creative perspectives.
Photography allows us to access
intentional, social, and task-
focused engagement.’

Challenge: 5
ADP:

Development of the
Curriculum

To build students’
commitment, motivation,
and productivity, enabling
students to succeed in
the next stage of their
learning journey by
adapting the curriculum
to make it engaging for
all students. Continue to
work towards parity of
achievement for all
groups of students.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 127,452
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Activity Evidence that supports this Challenge
approach number(s)
addressed
Attendance strategies — EEF Supporting School Attendance: Challenge: 6
Student Progress Leaders Recommends 6 strands to ensure a
Quick Wins fortnightly multifaceted approach to improving ADP:

Use of attendance tracker to
identify disadvantaged
persistent absentees for
intervention sessions with
safequarding and welfare
officer.

CPD for teaching staff on
strategies to improve
attendance for
disadvantaged including
‘show you care’, ‘warm
welcomes’, ‘sense of
belonging’ and also
understanding the effects of
poverty on academic
achievement.

Attendance Quality
Assurance Cycle and
weekly attendance inclusion
panel meetings with
pastoral and safeguarding
leads.

Home visits by
Safeguarding and
Attendance Lead for
persistently absent students

Oasis Community Hub Lead
and project work- we have
identified 23 families for the
Hub to support which
includes (from regional
budget):

o Aftendance

e Behaviour issues

attendance:

1) Build a holistic understanding
of pupils and their families

2) Build a culture of community
and belonging

3) Communicate effectively with
families

5) Deliver targeted interventions
to supplement universal
provisions

6) Monitor the impact of
approaches

EEF Promising Projects Texting
Parents: ‘The cost effectiveness of
the approach and the easy
availability of the technology to
schools mean that communicating
with parents through text messaging
is an approach that school leaders
should consider.’

To improve attendance
so that each child feels
they belong and attend
regularly

To further develop
support for
disadvantaged leaners
so that gaps with non
DL (SEND/PP/LAC)
peers rapidly begin to
close for achievement,
attendance and
suspensions
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e [ssues with

engagement in
lessons

o Low self-
esteem/confidence

e Stress

e Anxiety

e Low mood

o Loneliness/struggles
with friendships

e Home finances

e Housing issues

e Parenting support

e Basic needs (e.g.
Furniture, bedding,
clothing, shoes eftc.)

e Parental mental
health concerns

e Food support

e Support during the
holidays (holiday
activities)

One Hub- Revolving Door
bespoke learning package
for students at risk of
multiple suspensions or
permanent exclusion

Social, emotional and
wellbeing support provided
through Butterfly
counselling on site and
through the Oasis Mental
Health Team.

A range of external
intervention packages to
support, engage and
educate disadvantaged
students who are at risk of
low attendance, low self-
esteem, underachievement,
anti-social behaviours
and/or suspensions:

e Bright Sparks,

e [ansdown Park
Outreach programme

o Noise Academy
e Bristol Bears
e Bearin Mind Project

EEF Guide Improving Behaviour in
Schools: Recommends 6 strands

2) Teach learning behaviours
alongside managing
misbehaviour

3) Use classroom management
strategies to support good
classroom behaviours

4) Use simple approaches as part
of your routine

5) Use targeted approaches to meet
the needs of individuals

6) Consistency is key

Challenge: 7

ADP:

To improve behaviour
in the academy so that
students

behave safely and are
compliant in lessons
and around the
academy:
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e Horse riding
enrichment activity at
Urchinwood
Manor Riding Stables

South Bristol Youth,
Envision, Realising Talent
workshops focussed on
supporting disadvantaged
students consider and
secure appropriate post-16
destinations

Use of PACE strategy
(playfulness, acceptance,
curiosity and empathy) as a
whole academy approach to
behaviour and to support
our trauma informed
practice

Weekly Culture Curriculum
tutor sessions where
learning behaviours are
explicit taught and
rehearsed, coupled with
regular visual and audio
reminders around the
academy for the ‘Brislington
Way’.

CPD for all staff on following
simple routines e.g. ABCD
(At the door, books ready,
culture of belonging, Do
Now); PPC (Pack up,
Patiently wait, Check
uniform and exit calmly)

Reducing socio-economic
Barriers to learning and
experiences:

e All students provided

with an Ipad and
case to level any

Challenge: 1, 6 &7

ADP:

To create a positive
and purposeful culture
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access to technology
barriers- through the
Oasis Horizons
Project

The Academy has
purchased a stock of
uniform for
disadvantaged
students to support
families who are
struggling to afford /
replace uniform

All PP students
entitled to 25%
subsidy on all trips
and visits. Higher
subsidy can be
agreed on an
individual basis.

Soft-landing
breakfast meet and
greet in the
community hub to
support students with
low attendance or
persistent lateness.
30% participation
rate of pupil premium
students in all
curriculum and extra-
curricular activities
and visits.

in the academy,
underpinned by a
relational approach, so
that all students and
staff are able to
flourish.

Total budgeted cost: £433,225
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Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025

academic year.

Outcome

Increase active participation in OAB
classrooms so that all learners are actively
engaged, independent learners.

e Achieving a minimum P8 of O for
disadvantaged pupils August 2027
except for 2025 and 2026 where
there is no KS2 data

The cohort of 2025 had no KS2 data due to
Covid closures and so there is no
standardised measurable progress data for
this cohort.

DfE: Progress measures will not be
published for the 2024/25 and 2025/26
academic years as KS4 pupils in these years
did not have KS2 assessments due to the
COVID-19 pandemic.

The impact of Covid on attendance, in
particular, has been highlighted by the DFE.

To continue to close the attainment and
progress gaps for PP students, the academy
has appointed a lead role for pupil premium
to enhance robust monitoring and tracking of
PP students and further support them. We
have introduced Progress Clinics for PP
students in year 11 and also introduced 2
quality assurance cycles for teaching and
learning of disadvantaged students across
the year. Teachers have been given key
teaching and learning strategies (founded in
the research of the EEF) to use in class.

Increase active participation in OAB
classrooms so that all learners are actively
engaged, independent learners.

Outcomes for disadvantaged learners
improved in 2025 by attainment measures
and students achieving basic measures in
English and Maths. Average Attainment 8 for
disadvantaged students increased from
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e Achieving attainment 8 of 40.0 for
disadvantaged students (by 2027)

27.16 in 2024 to 31.83 and the gap between
Pupil premium and non-Pupil Premium
students narrowed from 19.64 to 16.38.
Whilst the national average Attainment 8 gap
has widened year on year from 13.6 points in
2018/19 to 15.4 in 2024/25.

OAB is now closer to the national gap of
15.4. than we were in 2024. The academy
gap is now 0.98 points away from the
national gap.

Again, it is noteworthy that OAB has a larger
than average proportion of students who are
disadvantaged.

47% of our pupil premium students are from
the 3 most deprived areas of the city. 60%
are from the lowest 5 areas in the city
according to government deprivation index
by postcode. The average attainment 8 in
2024 for deprived areas of Bristol was 29.3,
evidencing that whilst the academy remains
below the average attainment of Bristol,
when compared to similar local contexts, we
are above the attainment average.

Increase active participation in OAB
classrooms so that all learners are actively
engaged, independent learners.

e Minimum of 25% of disadvantaged
students will achieve 5+ in both
English and Maths

Pupil Premium Students achieving 9-4 in
English and Maths has increased from 22.8
in 2024 to 27.3 in 2025.

Pupil Premium students achieving 9-5 in
English and Maths has seen a greater
increase from 8.9 in 2024 to 20.8 in 2025.
The gap between Pupil Premium and non-
Pupil Premium students has also narrowed
from 36.8 in 2023/24 to 28.4 2024/25, whilst
the national gap has remained broadly the
same from 27.3 2023/24 to 27.2 2024/25.

Reduce the attendance gap between
disadvantaged and non-disadvantaged
students.

e Achieve national average attendance
for disadvantaged pupils

Disadvantaged attendance went up slightly
from 84.5% in 2024 to 85.2% in 2025.

Attendance for Non-disadvantaged in 2025
was 92.7 down from 93.1% in 2024

The OAB attendance gap between
disadvantaged and non-disadvantaged has
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narrowed from 8.6 in 2024 to 7.5 percentage
points in 2025

Qasis Brislington is still working towards
achieving National Average for attendance of
disadvantaged students. It remains a key
priority for the academy.

The trend prior to school closures was that
pupil premium attendance was at or above
national average:

19/20- 91.4%  Nat ave 91.9% (to point of
school closure)

18/19-93.2% Nat ave 92.2%
17/18-92.5%  Nat ave 92.5%

Improve reading standards, ensuring
students achieve 15+ reading age by year
11 to access exams.

e  90% of students will have a reading
age of 15+ by year 11

e  Minimum of 50% of disadvantaged
students will achieve 5+ English by
August 2027

Percentage of students in each year
group currently at or above their
chronological age:

Year 7: 68%
Year 8: 75%
Year 9: 80%
Year 10: 83%
Year 11: 82%

In year 7 we have 86/ 270 students who
have joined us below their chronological
reading age of which 39 are
disadvantaged.

In year 8 the number of students
currently below their chronological age is
68/275. 26 of these are disadvantaged.

In year 9 this figure is 53/ 273. 14 of
these are disadvantaged.

In year 10 this figure is 48/ 279. 21 of
these are disadvantaged.

In year 11 this figure is 48/267. 24 of
these are disadvantaged.
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PP students achieving 4+ in English was
49.4% up from 41.8% in 2024 and 5+
was 40.3% up from 27.8% in 2024.

Improve Numeracy standards, ensuring
students achieve age-related expectations
by the end of KS3.
e Achieving a minimum P8 of O for
disadvantaged pupils August 2027

e Minimum of 40% of disadvantaged
students will achieve 5+ Maths by
August 2027

The average Maths attainment 8 grade in
2025 was 3.17 up from 2.54 in 2024

27.3% of pupil premium students
achieved a grade 5+ in Maths in 2025 up
from 10% in 2024

Ensure all students have a curriculum
pathway that is suitable and accessible to
them.

e 50% of disadvantaged students will
achieve 5 standard passes including
English and Maths

o Disadvantaged attendance will be at
or above National Average

¢ Disadvantaged behaviour data for
support room actions and
suspensions will be in line with non-
disadvantaged students

26% of pupil premium students achieved
5 standard passes including English and
Maths in 2025 up from 21.5% in 2024.

Attendance of disadvantaged students
has increased slightly from 84.5% in 2024
to 85.2% in 2025, but this remains a high
priority for the academy to come in line with
national average figures.

68.4% PP entered for Ebacc in 2024 with a
10% standard pass rate and 3.7% strong
pass.

71.4% PP entered in 2025 with 15.6% stand-
ard pass rate and 11.7% strong pass rate.
The national average percentage of disad-
vantaged students entered for the EDACC in
2025 was 29% evidencing that OAB has a
much higher proportion of students entered
than national. The academy has reflected
that whilst this demonstrates ambition and
high expectations for all learners, reducing
this entry rate for PP students in 2025/26
may allow some students to achieve higher
pass rates in Basic subjects.

The number of disadvantaged students
removed from lessons to the support room

19




has reduced slightly when comparing term 1
of 2025 to 2024.

Likewise, the number of students in internal
suspension Ibase reduced slightly in for the
same time period.

The academy continues to work on reducing
these behaviour events through developing
our wave 1 inclusive high-quality teaching
and learning which remains a priority.

Actions taken to reduce Support Room
referrals

Staff CPD on sense of belonging
SEND toolboxes

Revised TO card policy and use of
Time-In

CPD on restorative C-A

Middle Leaders sharing of data for
faculty interventions

Briefing spotlights

Introduced Sensory Circuits

Reduce suspensions for disadvantaged
students and increase support to help them
re-engage with learning.

Achieve a minimum of national
average attendance for all
disadvantaged students

Suspensions averaged 33 per term for
disadvantaged students in 2024/25
compared with 22 per term average for non-
disadvantaged.

Term 1 of 2025/26 there were 57
disadvantaged students suspended
compared with 33 students in term 1 2024.
This is due to a reset of our culture for
learning policy within the academy and a
push on trying to reduce internal truancy,
which has sat alongside staff CPD on
fostering a sense of belonging and use of
trauma informed practice.

Actions taken to reduce suspensions:

Pre-suspension procedures-
CofF, phone call, take-up time
Immersion suspensions
Moved Ibase back to smaller
room
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e Relational Support Plans on
Edukey- revised and more detail
e OCL Safety Plans

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Edukey Provision Map TES

Counselling Services Butterfly

Bright Sparks Bristol Bears Rugby Club
Noise Academy Noise Academy

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Oasis Academy Brislington

Barriers to Learning for Vulnerable and Disadvantaged Students
2025-2026

Details of the support offered to ensure students can overcome these barriers and the impact of each approach is outlined below.
Please refer to the expenditure report to identify how Pupil Premium money has been allocated to be able to deliver this support.

Improving the attainment and progress of vulnerable children and those from disadvantaged backgrounds is a key priority for Oasis Academy Brislington. The needs of each
student are identified and assessed, ensuring that any academic or social barriers they have in their learning and progression are overcome.

22



Area

Barriers to learning

Support Provided at Oasis Brislington

Success Criteria

e Readiness for Learning

Being fully equipped for
lessons

360 pastoralteam x 2 per year group provide daily equipment
checks and contact home to offer support.

IPads given to every student to support learning.

Pens, pencil case, calculators, rulers, Art folders purchased
for any PP student who needs it.

Tutors complete equipment checks daily.

Every PP student has the required
equipment for daily learning.

Students are regularly checked and
supported in replenishing equipment.

Students are fully prepared for

Examinations.

Wearing the correct uniform

The academy purchases all items of uniform, including full PE
kit and shoes for any PP student who needs it.

PE team have spare kit to loan to students who need it. Kit
washed after each use.

The academy has spare stock of certain uniform items to
support students on a daily basis.

360 pastoralteam x 2 per year group provide daily uniform
checks and contact home to offer support.

Each PP student wears the correct
academy uniform.

All students wear correct PE kit and
can immediately access

reserves as required prior to

purchase to avoid missing lessons.

Access to course material and
reading books

Ipads have revision guide Apps for all students to access.

All students have a Teams account where their teachers
upload their full lessons and any supporting learning
resources. Students can also use their Teams account to
message their teachers and ask for further help.

Students are able to access their

chosen curriculum fully and be well
supported in their studies.
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Fully equipped library in the academy where all students have
access to loan reading books. Any books used as class
readers are given to students in class.

Cooking ingredients or specialist equipment can be purchased
for PP students who need it.

Revision guides and past exam papers can be provided for PP
students who need it.

Purchasing food and drink
in the academy

Breakfast available for all students daily from 8.15-8.55am and
‘soft landing’ breakfast available for vulnerable students.

Free School Meals available for eligible students and the link
to check eligibility and apply is continuously available on the
academy website.

Water is freely available around the academy at filling
stations.

Pastoral and SEND team have biscuits and cereal bars
available to support students who have not eaten before
arriving to the academy and who may have missed breakfast
club.

Main canteen for hot food and 4 additional food serveries are
open at break and lunch time so that students have a choice
on offer.

Students access the food throughout
the day to prepare them for their
lessons.

Attending School trips and extra-
curricular activities

All Trips have the offer to be subsidised up to 25% for
vulnerable students. This will increase on an individual basis
depending on need.

All students have opportunities to
attend trips and activities throughout
the year.
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Trip Leads aim to include at least 30% PP students on each
extracurricular or curriculum offer so that there is
proportionate representation.

Contact information for key staff who can discuss payment
options or offer of support is clearly stated in all trip letters.

We track attendance of PP students on all school trips and
extra-curricular activities to ensure equitable participation.

Clear information regarding our curriculum and
extracurricular offer for careers and personal development on
our website.

Behaviour and Safety

Behavioural and emotional
barriers

Expectations and routines are clearly outlined in student-
friendly consistent language through the Brislington Way.

Expectations are explicit taught during tutor time through our
culture curriculum.

Regular reminders of expectations are displayed around the
academy using the plasma screens and daily Tanoy
announcements.

All staff at the academy have regular training on trauma-
informed practice and understand how ACEs (Adverse
Childhood Experiences) can affect young people

Zones of Regulation is delivered to all our students through
assemblies and through classroom teacher. An emotional
regulation zone is available for students to access when they
need it.

There are clear boundaries and

expectations throughout all aspects of
the academy.

All students behave well around the
academy site.

Students know where they can go to
support them to regulate.

Students avoid unnecessary missed
learning time due to the tiered
sanction system.
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Time-out cards provided for students with EHCP or on the EHCA
pathway collaborative decision between parents/carers and the
academy.

On-site counselling services available.

Daily/weekly keyworker check-ins for all SEND students
according to level of need.

Language for Behaviour and Emotions intervention and
Drawing and Talking Therapy support delivered to students who
need it.

A tiered behaviour system which involves reasonable
adjustments (according to student need) and time in leadership
classrooms or immersion suspensions, to avoid suspensions
and students becoming further disenfranchised.

SEMH is one of the academy’s identified 4 areas of highest SEN
need. Teachers have had professional development on
strategies to use for SEMH learners in the classroom. All
teachers are equipped with SEND toolboxes to support.

Feeling safe and a sense of
belonging within the
academy.

Regular student voice opportunities around feeling safe to
ensure the academy can respond to any students who need
support.

Building a sense of belonging and a relational behaviour system
is a key priority for the whole academy. Staff are given key
strategies to support with this.

Pastoral team including Student Progress Leader and 2 360
Year Team managers attached to every year group. Every
student has a tutor who they see throughout the week.

All students feel a sense of belonging
in the academy.

Students feel safe and confident and
know where to go when they need
support.

Oasis Academy take a flexible
approach to adapting to each student’s
need.
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Well planned and DfE compliant RSHE curriculum delivered to
all students.

Personal Issues

Daily morning greetings by pastoral team for all students
provide an opportunity for wellbeing checks.

School Robin messages can easily be sent to all staff to
ensure immediate communication of any important
information for students to their class teachers.

Flexible and strategic seating plans to support students’
wellbeing. All staff have had professional development in how
to use seating plans to support disadvantaged learners.

Oasis Academy take a flexible
approach to adapting to each student’s
need.

Staff awareness of barriers to
learning and appropriate strategies to
ensure success is extremely thorough.

Social

Low self-esteem and self-belief

All staff have training in trauma- informed practice and PACE.

Students who need it are identified for self-esteem
intervention.

Students have high self-worth and can
engage with students and staff

confidently.

Low expectations and sense of
accomplishment

The Reception team contact parents prior to student progress
meetings to encourage attendance.

Students can earn rewards for character, competence and
community. They can also earn rewards for attendance,
punctuality and academic success.

PP students’ families will regularly
attend student progress meetings.
Students will feel motivated to
participate in the wider life of the
academy.

Building positive relationships

Students who need it are identified for social skills
intervention and Lego Therapy.

Unit on healthy relationships is in the RSHE curriculum and is
visited in greater depth year-on-year from year 7-11.

Relational learning is at the heart of the Brislington Way. All
students are greeted every lesson with a warm welcome and
a fresh start.

Students quickly form positive

relationships with peers and staff
alike.
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Contributing to the wider community

Academy reward system encourages community
contributions.

Wide range of student leadership opportunities which
contribute to the academy and local community. PP
participation in these positions is tracked carefully to ensure
equitable representation.

PP students are participating in extra-
curricular activities including
productions / sporting events.

Low aspirations post-16

Individual careers advice for every student and bespoke
support for PP students who need it.

External speakers in as part of careers programme.

Work experience for all year 10 students and support through
tutor and student progress leader to apply for placements for
PP students who need it.

Additional raising aspirations opportunities e.g. South Bristol
Youth.

Career plans in place for students.

Disadvantaged and vulnerable
students make significant progress
socially, in line

with their peers.

Staff awareness of promoting positive
life choices is highly evident.

Confidence with literacy

All KS3 students have 1.5 x 25 minute fundamental skills
lessons each week that focus on: vocabulary development,
reading for pleasure and Sparx Reader (literacy programme).

Recognition each week for students making effort with their
literacy programmes.

Phonics intervention delivered to all students who are
identified as needing it.

Significant improvements in literacy.

Confidence with numeracy

All KS3 students have 1.5 25 minute fundamental skills lesson
each week which focuses on numeracy.

Numeracy intervention is delivered to all students who are
identified as needing it.

Significant improvements in literacy.
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Completing homework and revision

Every student has a Teams account where teachers can
upload their homework and students can talk to their teachers
through this account for additional support.

We use Sparx Reader and Maths platform at KS3 to support
students with their Literacy and Numeracy at home. This
programme tailors its activities to the level of the student.

Homework completion is recorded and monitored and the
pastoral team contact parents/carers when needed.

Revision guides are available for all students on their Ipads.

Homework support is offered every day after school in the
library so that students can complete it in the building with
support.

Homework completed more
consistently and to a better standard
across the curriculum.
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Contextual Safeguarding

The Academy has some contextual
issues that affect our most vulnerable
young people.

Anxiety and Mental Health (sometimes
involving Self Harm)

Domestic Violence in the home

Neglect and Poverty

Substance misuse within the home

Inappropriate online behaviour

Sexual Harm

Robust safeguarding procedures in place across the academy
(“Leaders have ensured there is a strong culture of
safeguarding in the academy” from the Trust Monitoring and
Evaluation Team September 2025)

External counselling agency used to support young people
who need it.

School nurse referrals for those who need it.

Fortnightly Attendance and Inclusion Panel meetings to
monitor students at risk and respond through our Graduated
Response and Assess, Plan, Do, Review cycles.

Oasis Mental Health Team referrals for those who need it.

360, meet and greet ‘soft landing’ for identified students who
are regularly late or may need breakfast.

Referral to external agencies- children’s services etc..

Use of risk assessments and Safety plans

Educational packages - E and D work and the OCL RSHE
curriculum

Culture Curriculum specifically teaching ‘how to behave?

Relational reintegration plans following suspensions.
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Reasonable Adjustments to sanctions and suspensions
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