Volume IV—March 2021

Welcome to the fourth edition of our Teaching & Learning newsletter: Brislington In Action. This term, you will
find a summary of key initiatives focused around Trauma Informed Practice, alongside a collection of great reads
and, most importantly, an array of examples of where we’re seeing this ‘In Action’, especially in a term where we
have taught both online, hybrid and fact to face lessons. Have a wonderful Easter break with your families.

Multiple Choice Quizzing— In one of our T&L TET sessions this term, we explored the power of Multiple Choice Quizzing (MCQs) for building automaticity with knowledge recall in order to free up
working memory to deal with the application tasks we ask students to engage with. We talked about
how we can use MCQs to assess student understanding and also to reinforce it. We looked at how
we can use them to make inflexible knowledge of simple facts, flexible knowledge where we can
check that students and confident and correct in their application of those facts. Please send any
success stories to Kate Reed so that she can sharing them in coming editions of ‘In Action’.

Supporting our EAL students— In another TET session this term, Jo Lambert-Gorwyn shared
with the staff body some strategies for helping to support our EAL students within the Academy.
Top tips from Jo were: 1) Give students a key word, and encourage them to look it up in their
first language. Then, model how to use it. 2) Check in with students each lesson. Begin with a
closed question but build up to using conjunctions like “x is better than y because…”. 3) Make
students feel like they belong by encouraging them to verbalise their opinion.
SEND Quality First Teaching — The final thing that SENCo Julie Newman has shared with us during
TET this term is the Quality First Teaching checklist. This is an online resource which allows us to assess our own lessons against a list of strategies for a child’s particular needs & is something which
Julie wants us to use as a working document, throughout the year with our students. Julie and
Audrey Bennett say “all behaviour is communication. With SEND, it’s important to listen with your
eyes, as well as with your ears. Particularly in the case of students with autism, no silence is an uncomfortable silence—it is processing time.”

Kate Jones has a series of books which stem around her research speciality—Retrieval Practice.
She also has a second book, Retrieval Practice 2 and both are collections of highly accessible and
easily usable retrieval activities for use in all different subjects. They are both really practical books
and are on their way to our Teaching and Learning library soon, so grab a copy when they come in
and have a read!
Bex Nobes, the Learning Linguist has a brilliant podcast called From Page To Practice which is a
verbal summary of ResearchED books—with one of her most recent being a review of Lemov’s
Teaching in the Online Classroom. If you listen closely, you may even spot Kate Reed’s feature in
this one! https://www.podbean.com/ew/pb-9524y-fcdf08
In the wake of the Portfolio Assessments that our students are currently sitting, the Learning Scientists have published their most recent blog on whether withholding marks from tests may actually
increase student progress. You can read it here: https://www.learningscientists.org/blog/2021/3/191utm_source=newsletter&utm_medium=email&utm_campaign=new_post_from_the_learning_scie
ntists&utm_term=2021-03-21

Back To School: Where are we now?
Students returned to our classrooms the week beginning 8 March. During that week students were
welcomed back to the Academy, had their first of three lateral flow tests, and settled back into faceto-face lessons with their teachers. Now, almost 4 weeks on, in some respects it feels as if we never
had lockdown 3.0. In other respects it does feel different. One thing is for certain—it is great to be
back, and it is great to have our students back! The most obvious difference to our teaching practice
has been the upskilling of all colleagues in the use of technology to improve the effectiveness of our
online lessons. With the Horizons Project just around the corner we are determined to continue the
momentum of the evolution of our teaching and learning into the 21st century. Watch this space!

Great reads:

The Simple Guide
to Child Trauma
By Betsy de Thierry

The Re-Set Process
By Dyane Carrere &
Wynne Kinder

As students have returned to us from the second period of school closures, many have had experiences which will affect their
lives for years to come. Here, Maria Olschner looks at how we can use Trauma Informed Practice in our day to day dealings
with all students, in order to support those who have had suffered significant traumas in these recent months.
What trauma is and isn’t
To begin with, we explored what trauma is and how it affects all of us in our emotions, behaviour, learning and relationships. This can help us
support our young people in their recovery from challenging experience, like the pandemic and lockdowns. So what is trauma? There is a difference between stress, crisis and trauma. Most children have stress and this can become a positive experience that fuels momentum and learning if it’s limited to short, sharp bursts for specific reasons like a new experience or performance. Crisis is something that many children experience, but with emotional support and a primary caregiver helping to navigate the child through it, there doesn’t have to be negative consequences that last long term. A really helpful definition of trauma has been written by experts at the Institute of Recovery from Childhood Trauma: ‘Trauma is an event of series of events such as abuse, maltreatment, neglect or tragedy that causes a profound experience of helplessness
leading to terror’ (IRCT, 2015) Trauma shatters our sense of safety, stability, trust and innocence. Trauma is toxic stress. Toxic stress is created
when trauma is prolonged and where the child is powerless and can’t change the continually frightening experience. It can impact a child immediately in the short term and can cause impact in the long term unless there is an appropriate response given to help the child recover.
Children can recover
Children become traumatised in any environment where fear is a theme. They pick up on tense, anxious atmospheres and either become anxious themselves or develop ways of coping with the anxious atmosphere using coping mechanisms, which could be all sorts of things such as
risk-taking behaviours or being emotionally shut-down. Children pick up on angry, aggressive atmospheres, even when they don’t see any violence or anger. They feel it and internalise it and it can then ‘leak’ out of them in behaviour in some way. Traumatic experiences have an impact on us, and on children. Children don’t just ‘get over it’. Trauma changes the brain of a child and this can lead to changes in thoughts, behaviours, relationships, ability to learn or focus and emotional responses. Children will be unlikely to be able to use words to describe these
changes. Words can be difficult to use when someone is traumatised because the part of the brain that is responsible for speech and language
goes ‘offline’ when there are high levels of stress. Instead of using words, children will usually respond subconsciously to the experiences an
this often shows in their behaviour and emotions. The good news is that with the right care and support, the child’s brain can heal and they can
recover from the experiences that they have endured. They can recover.
Behaviour strategies from trauma impacted students (from https://www.teachertoolkit.co.uk/2017/12/05/trauma-informed/)
•Have a predictable environment with clear expectations for behaviour and have structure during the class day – try not to deviate from it
often.
•Establish a quiet, safe place in the classroom (or a bespoke wellbeing, refocus room) for students to go when they are feeling overwhelmed
– it should be a comfortable space away from others, with comfortable furniture. This space should have some sensory materials for students,
have pleasant colours, pictures of nature, etc. that students can focus on when emotionally dysregulated.
•Practice active listening with students and demonstrate empathy, 10:1 (Ratio of positive to negative statements for traumatised children)
active ignoring of negative behaviour, consistent expectations and behaviour plans that are based on rewards systems, not punishment and
collaborative problem-solving with students.
•Think of ways to reach out to parents/caregivers that involves them in the educational process, deepen your understanding about the
community the student lives in and available resources for the student and family.

